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Letter from the Board 

 
 
The Duval County Public School Board is committed to developing programs that 
promote student achievement and improved outcomes across the district.  The 

Dropout Prevention plan showcases the broad array of programs, services and 

partnerships the District has to offer.  Through a multi-department approach, this 
plan was developed to identify areas of need, strategies in response to the need, and 

next steps to improve students’ success toward promotion and graduation.  We are 

proud of our district’s accomplishments, while at the same time aware of the heavy 

lift needed to prevent students from becoming disengaged.   
 

Our district remains committed to providing high quality programs to all students and 

parents through the Dropout Prevention and Alternative Education Department.  This 
document continues to allow all stakeholders involved in areas of dropout prevention 

to reflect on past work, assess current practices, and make plans for moving our 

dropout prevention program forward. 
 

Sincerely, 

 

Paula Wright 
Board Chairman 
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OVERVIEW 
Introduction 
Students across the nation are dropping out at alarming rates.  Research 

states that students’ reasons for dropping out range in varying degrees from 

loss of interest to not feeling the benefit of earning a high school diploma.  

According to Jordan et al (1994), dropping out is a culmination of a much 
longer process of leaving school that began long before the date that the 

student actually discontinues attendance (Doll et al, 2013). 

The Duval County Public Schools’ Dropout Prevention Office seeks to provide 

a comprehensive overview of the district’s performance as it relates to its 

dropout rate, factors contributing to the students dropping out and the plan 
to implement strategies to reduce the number of students dropping out as 

compared to previous years. 

 

Profile 
 

 

 

 
 

 

  

Our Profile Our Mission 

To provide educational 
excellence in every school, 
in every classroom, for 
every student, every day. 

Our Vision 

Every student is inspired 
and prepared for success 
in college or a career and 
life. 

 

Schools – 196 

Students – 128, 702 
 

Ethnicity 

African American – 44% Multi-racial – 5% 

White – 35% Asian – 4% 

Hispanic – 12% Native American – 0% 
 

  

 

 
 

 

 



 

6 

 

Framework 

Within the Dropout Prevention Plan, the District Dropout Prevention Office has 

outlined a framework to support the promotion and graduation of students 

who are at-risk of dropping out.  The process is thorough and embraces 
systems that represent a district-wide, multi-department approach that 

considers the needs of all grade bands.  The plan will provide background data 

that shares our current status, the goals we intend to accomplish, strategies 

to be implemented, and a description of the existing programs for at risk 
students. 

 

Background 

During the 2017-2018 school year, there were approximately 128,000 
students enrolled in Duval County Public Schools in 196 schools.  Across all 

high schools, we witnessed substantial growth around individual and collective 

graduation rates.  Over the past six years, the District’s graduation rate has 

climbed 11.1 percentage points. Reaching this milestone has been a 

collaborative effort of students, teachers, administrators, and District staff.  
While the graduation rate has increased, the dropout rate has increased as 

well.  Based on the most recent results, the District’s dropout rate increased 

by 0.8 percentage points from 2016 to 2017.  This plan will discuss factors 

that contribute to the dropout rate and identify steps to reduce the number of 
students with negative withdrawal codes. 

 

Table 1 

Graduation Rate Dropout Rate 
Year Rate 

2015-2015 78.8% 

2016-2017 80.8% 
 

Year Rate 

2015-2016 4.5% 

2016-2017 5.3% 
 

 

In years past, The Florida Department of Education use to publish a single-
year dropout rate.  This often caused confusion in that it was not comparable 

to the graduation rate.  Since February 2018, the department provides a 

cohort-based dropout rate.  The cohort-based dropout rate is a percentage of 

students who dropout of school within four years of their first enrollment in 
ninth grade. 
Source:  Florida Department of Education – 

 

With an understanding of which withdrawal codes contribute to the dropout 
rate, it offers an opportunity to offset negative withdrawals.  In table 2, a 

comparison of dropout codes indicates modest progress with DNEs yet the 

W15 (non-attendance) sits at near 40%. 
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Table 2 

Breakdown of Dropout Codes      

Withdrawal Code 

2014-15 2015-16 2016-17 

# % # % # % 

All Dropout Codes 429   374   446   

DNE (Did Not Enter) 171 39.9% 64 17.1% 116 26.0% 

W05 (Leaves voluntarily) 85 19.8% 87 23.3% 113 25.3% 

W13 (WD due to court action, 
not DJJ) 2 0.5% 15 4.0% 23 5.2% 

W15 (Non-Attendance) 142 33.1% 174 46.5% 175 39.2% 

W18 (Medical Reasons) 4 0.9% 4 1.1% 1 0.2% 

W22 (Whereabouts unknown) 25 5.8% 30 8.0% 18 4.0% 
 

Quite a bit of attention has been placed on graduation rate in our District.  

Through the District School Counseling team, school teams work intensely to 
monitor and track potential graduates using an online dashboard called the 

“grad tracker.”   Individual schools monitor students in the overall cohort.  

During the school year, teams are invited to meet with the District School 

Counseling team to participate in “grad check meetings.”  Schools report out 
on their progress toward increasing the number of students who have met all 

graduation requirements.  The “grad check meetings” create the space for 

school teams to obtain support from the District School Counseling team.  

Whether it be identifying the number of students who have not met the online 
requirement or scheduling students who have not met the Florida Standards 

Assessment (FSA) requirement to take the ACT/SAT, the “grad check 

meetings” have become a way of work.  This process has served a key role in 

the graduation increases displayed in table 3. 
 

Table 3 

Overview of Graduation Rates      

  

2014-15 2015-16 2016-17 

# % # % # % 

Overall Cohort 8460   8222   8489   

Graduates 6481 76.6% 6482 78.8% 6863 80.8% 

Certificate of Completions 430 5.1% 312 3.8% 233 2.7% 

Non-Graduates 1549 18.3% 1428 17.4% 1393 16.4% 

       

What the Research Says 

Definition 
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There is extensive research surrounding terms associated with students who 

are at-risk of dropping out.  For the purposes of this plan, we will define the 

terms “at-risk”, “dropout”, and “over age” to assist in the reader’s 

understanding. 
 

The term “at-risk” encompasses a wide array of youth who either engage in 

negative or high risk activities, or who are growing up with disadvantages that 

“limit the development of their potential, compromise their health, impair their 
sense of self, and generally restrict their chances for successful lives (Kids 

Count, 1999).  The Glossary of Education Reform asserts that an “at-risk” 

youth is a student who has a greater chance of dropping out.  As for the term 

“dropout,” the Florida Department of Education defines it as a student who 
withdraws from school for any of several reasons without transferring to 

another school, home education program, or adult education program prior to 

earning a high school diploma.  Table 4, displays a description of each of the 

dropout withdrawal codes. 

 
 Table 4 – Dropout Withdrawal Codes and Definitions 
DNE – Any PK-12 student who was expected to attend school but did not enter as expected 
for unknown reasons 

W05 – Any student age 16 or older who leaves school voluntarily with no intention of 
returning 

W13 – Any PK-12 student withdrawn from school due to court action 

W15 – Any PK-12 student who is withdrawn from school due to non-attendance 

W18 – Any PK-12 student who withdraws from school due to medical reasons 

W21 – Any PK-12 student who is withdrawn from school due to being expelled 

W22 – Any PK-12 student whose whereabouts is unknown 

W23 – Any PK-12 student who withdraws from school for any reason other than W01 – 
W22 or W24 – W27 

 Lastly, an “over age” student is defined as a student who is two or more years 

below grade level compared to the students who began kindergarten during 
the same school year.  At-risk students are often over age and considering 

dropping out of school. 

 

Why students dropout 
First, reasons students dropout are the result of a combination of experiences.  

The American Diploma Project Network cites three common risk factors for 

students who may dropout:  students’ social background, students’ 

educational experiences, and school characteristics.  This notion is supported 

by Ashley who asserts that poor academic achievement, grade retention, 
mobility, minority status, discipline and delinquency issues, learning 

disabilities, limited English proficiency, and teen pregnancy are a few of the 

reasons students dropout (Ashley, 2007).  Within our District, we have seen 
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the effects of these factors on students’ attendance, behavior and academic 

performance.  Too often students succumb to the pressure outside factors 

place on them resulting in grade retention. This author urges school districts 

to put systems in place to identify risk factors and implement supports to 
ensure students do not dropout. 

 

Secondly, research suggests that the causal factors are attributed to students 

being pushed, pulled or falling out of school (Jordan et al., 1994).  These 
authors suggest that a student is pushed out when adverse conditions within 

the school environment lead to consequences that result in the student 

dropping out.  Tests, attendance, and discipline are examples offered by the 

research.  Next, students can be pulled out when factors inside the student 
interfere with them finishing school.  The article cites finances, job, family 

needs/changes, marriage, or pregnancy pull students away from school.  A 

third factor offered by Watt and Roessingh (1994) submits students fall out of 

school when they do not demonstrate academic progress in school; become 

overwhelmed and decide to dropout.  A longitudinal study ranked reasons for 
dropouts associated with push, pull, and fall out factors.  A snapshot of the 

results is shown in table 5. 

 

Table 5 
Type Rank Cause of Dropout 

  School-related reasons 

Push 1 Missed too many school days 

Pull 2 Thought it would be easier to get GED® 

Push 3 Was getting poor grades/failing school 

Fall 4 Did not like school 

Push 5 Could not keep up with schoolwork 

Push 8 Thought could not complete course requirements 

Push 9 Could not get along with teachers 

Fall 12 Did not feel belonged there 

Push 13 Could not get along with other students 

Push 14 Was suspended 

Fall 17 Changed schools and did not like the new one 

Push 18 Thought would fail competency test 

Push 19 Did not feel safe 

Push 20 Was expelled 

  Family related reasons 

Pull 6 Was pregnant 

Pull 11 Had to support family 

Pull 15 To care for a member of the family 

Pull 16 Became a father/mother of a baby 

Pull 21 Married or planned to get married 

  Employment-related reasons 
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Pull 7 Got a job 

Pull 10 Could not work at the same time 
Source:  Dalton, Glennie, Ingeis, and Wirt (2009, p.22) 

 

This data paints a grim picture on how outside factors drive students’ decision 

to dropout of school. 

 
In response to issues that contribute to students dropping out of school, the 

National Dropout Prevention Network Conference (NDPN/C) has identified 

fifteen effective strategies displayed in table 6, to address the dropout rate.  

The NDPN/C suggests that the implementation of these strategies will reduce 
the risk of students dropping out.  More directly, the network maintains that 

if districts expect any rate of investment they must implement the 

foundational strategies first. This plan will provide evidence of the District’s 

programs that align with the NDPN/C.  In areas where evidence is lacking, the 

plan will propose the strategies to be implemented to reduce risk factors. 
 

Table 6 

The National Dropout Prevention Network Conference - 15 Effective Strategies 

Foundational Strategies 
-Systemic approach 

-School-Community Collaboration 
-Safe Learning Environments 

Basic Core Strategies 
-Mentoring/Tutoring 
-Service Learning 
-Alternative Schooling 
-After-School/Out-of-School Opportunities 

 
Early Interventions 
-Family Engagement 
-Early Childhood Education 
-Early Literacy Development 
 

 
Managing and Improving 
Instruction 
-Professional Development 
-Active Learning 
-Educational Technology 
-Individualized Instruction 
-Career and Technical Education (CTE) 

 
Source:  National Dropout Prevention Network Conference (NDPN/C) 

 

 

 

The Reinvesting in Youth Project has an interest in dropout prevention as well.  
A tool was developed through the Puget Sound Educational Service District’s 

Reinvesting in Youth (RIY) Project with funding from the Paul G. Allen, Bill and 
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Melinda Gates, Seattle and Norcliffe Foundations and United Way of King 

Country.  The tool poses questions for districts to rate their effectiveness in 

the areas noted as Dropout Prevention Dimensions in the Reinvesting in Youth 

Dropout Prevention Guidebook.  Within each area of the tool, questions are 
posed to leaders to generate an assessment of the district’s effectiveness 

around dropout prevention.  Ideally this assessment would be most effective 

if completed as a pre and post test.  The five dimensions are: 

 
District Systemic Support – Dropout prevention is a PreK-12 endeavor with 

purposeful and coordinated implementation of comprehension prevention 

strategies. 

 
Collaborative Networks – Dropout prevention work combines the ideas and 

resources of the district, students, families, community, and business 

members. 

 

Use of Data – Dropout prevention strategies and plans are developed from an 
extensive and on-going analysis and use of data. 

 

Teaching and Learning – Professional development leads to a rigorous, 

relevant, and supportive learning environment that promotes success for all 
students. 

 

Leadership Development – District leadership makes dropout prevention a 

priority so prevention strategies impact at-risk students. 
 

By completing this assessment, district and school-based leaders will increase 

their awareness of the enormous responsibility tasked to each stakeholder to 

positively impact the dropout rate.  

 
Attendance Focus 

Chronic absenteeism, missing more than 20 days of a school year, is an early 

indicator of disengagement states the Baltimore Education Research 

Consortium (2011). In a two-year comparison, the number of students with 
more than 21 days absent increased.   

Table 7 

State Data – Absent 21+ Days 
Year Enrollments Absent 21 Days or 

Over 
% Absent 21 or More 

Days 

2015-2016 151,160 18,698 12.37% 

2016-2017 150,719 21,982 14.58% 
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Our district monitors attendance through school-based and district level 

support.  Every school in the district has an Attendance Intervention Team 

(AIT) that consists of key school staff such as administrators, deans, school 

counselors, attendance clerk and district attendance staff (social worker or 
truancy officer).  During the AIT meeting, parents/guardians are able to 

provide documentation and/or explanation as to why their child has been 

absent.  Upon review of the evidence presented, an attendance agreement is 

developed and signed by the team membership which demonstrates a 
commitment from all parties to assist with improving attendance rates.  Each 

case is monitored for approximately 90 days by the attendance office to 

ensure compliance and change in poor attendance habits.  Social workers 

developed the following matrix.  It describes activities at each stage of the 
attendance procedures and the responsibilities of school and district staff. 

 

Table 8 

Attendance Intervention Procedures 
If a student is absent… School Level Responsibilities District Level 

Responsibilities 

If a student is absent 1 day School staff verifies 
attendance has been taken 
in all classes 

District attendance staff 
supports school-level efforts 
when requested 

If a student is absent 3 or 4 
days 

School staff contacts 
parent/guardian regarding 
attendance 

District attendance staff 
supports school-level efforts 
when requested 

If a student is absent 5 or 
more days in a calendar 
month 

School staff verifies 
accuracy of attendance and 
ensures it has been taken in 
ALL classes 

District attendance staff 
verifies student is scheduled 
for an AIT meeting within 30 
days once attendance profile 
is verified 

If a student is absent 10 or 
more days in a 90 day 
calendar period 

School staff verifies 
accuracy of attendance and 
ensures it has been taken in 
ALL classes 

District attendance staff 
verifies student is scheduled 
for an AIT meeting within 30 
days once attendance 
profiles is verified.  Home 
visits are made by District 

staff in cases where 
parents/guardians are 
unable to be reached by 
school staff. 

If a student and 
parent/guardian miss two 
initial AIT meetings 

School staff completes 
Attendance Referral and 
submits to District staff 

District attendance staff 
refers case to State 
Attorney’s Office 

If student is placed on an 
AIT contract 

School staff notifies District 
staff immediately if 
attendance has not 
improved 

District attendance staff 
monitors student 
attendance for 90 days 
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If student/parent violates an 

AIT contract 

School staff notifies District 

staff if AIT contract is 
violated 

District attendance staff 

refers case to State 
Attorney’s Office or Youth 
Crisis Center 

 

As we continue to focus on decreasing the number of students absent more 

than 21 days, it will require K-12th grade school-based and district level teams 
to execute the AIT process with fidelity. 

 

 

Discipline Focus 
The Climate and Culture Office offers a variety of resources to support schools 

with managing student behavior.  District-wide school-based teams develop 

Positive Behavioral Interventions & Support (PBIS) plans that outline 

individual schools’ approach for creating a safe and thriving community.  
Based on data trends, district-level staff provide support to schools in a tier-

approach to assist with addressing areas of deficit.  This support can be related 

to reducing the number of fights or creating a system to improve the climate 

and culture of the school.  Additionally, the Climate and Culture Office provides 

professional development to school-based and district-level teams to promote 
the development of culturally responsive behavior.  Lastly, table 10 reflects 

the results of our district’s focus on discipline. A significant decrease in the 

number of discipline incidents from 2016-2017 while increasing the use of 

restorative practices. 
 

With the existing systems in place, it is imperative that we intentionally 

monitor the behavior of at-risk students to increase their chances of remaining 

in school. 
 

Table 9 

School Year Total Number of 

Discipline Infractions 

Total Number of Documented 

Restorative Practices 

2014-2015 82,460 2,215 

2015-2016 101,405 8,077 

2016-2017 94,973 8,467 

2017-2018 82,308 15,077 

FOCUS 
Goals 

 

With the support of multiple departments, this plan seeks to address gaps and 

opportunities to connect all students – elementary through high school to 
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supports that will increase their chances of earning a high school diploma.  

Reclaim disengaged students – each year, students in our district become 

disengaged.  Robert Balfanz, a researcher with Johns Hopkins University 

asserts, some students are waving their hands wildly saying, “if you don’t do 
something drastic, I’m not going to graduate.”  The goals below are designed 

to seize focus areas to improve students’ chances of graduating. 

 

 
 Reduce the number of students 

retained in grades K-5. 
 

 Reduce the number of under-

credited/over age students in middle 
and high school 

 
 Reduce the number of students that 

are absent 21 days or over 
 

 Reduce the number of students that 
dropout of school 

 
 

 
 

Areas of Opportunity 
Elementary Retentions 

Our district has over 100 elementary/combination schools serving 

kindergarten through fifth grade.  Students in third through fifth grade 

participate in the Florida Standards Assessment (FSA) and are assessed in 
English (ELA) and math.  A two-year comparison in table 10 suggests third 

through fifth grade performance remained stagnate.  It is our belief that the 

data of potentially proficient “at-risk” students is missing from these cells. 

 
Table 10 

Comparison of Grades 3-5 Percent Proficient in ELA and Math 
Grades 3-5 

FSA English Language Arts 
% Level 3 or Above 

Grades 3-5 

All Mathematics (FSA and EoCs) 
% Level 3 or Above 

2017 2018 2017 2018 

50% 50% 61% 60% 

 

By taking a deeper look at our district’s retentions, we can identify areas of 

opportunity to capture students who are falling behind in the early grades.  
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Table 11 shows a comparison of third grade retentions and overall K-5 

retentions for the past two years.   

 

Table 11 – Retention Data 
3rd Grade Retention Overall K-5 Retention 

Year % Retained 

District State 

SY1516 16.4% 9.3% 

SY1617 9.86% 8.13% 
 

Year % Retained 

District State 

SY1516 5.9% 3.4% 

SY1617 4.3% 3.4% 
 

This comparison captures the improvement the District has made by 

decreasing the number of elementary students retained.  Third grade 

retention continues to be an area of concern across the state, however by 

exploring the root causes of poor performance we hope to help all students 
succeed. As we review previous years’ data, we will identify strategies to 

reduce the number of overall retentions in elementary school. 

 

Reduce Under-credited, Over age Middle and High School Students 
There are 24 middle schools representing just over 20,000 sixth through 

eighth graders.  The comparison of Florida Standards Assessment (FSA) data 

in table 12 reflects increases in sixth and eighth grade ELA as well as increases 

across all three grade levels in math. 

Table 12 
Comparison of Grades 6-8 Percent Proficient in ELA and Math 

 Grades 6-8 

FSA English Language Arts 

% Level 3 or Above 

Grades 6-8 

All Mathematics (FSA and EoCs) 

% Level 3 or Above 

 2017 2018 2017 2018 

6th 43.4% 43.6% 39.4% 41.9% 

7th 43.8% 41.4% 52.3% 54.2% 

8th 49.9% 50.7% 53.8% 54.4% 

 

Middle school can be a difficult transition for any student.  For retained middle 

school students, realizing that they are older than their classmates lends to 

frustration, low self-esteem, and disengagement from school (McGinley, 
2006).  In 2017-2018 of the near 20,000 middle schoolers in 6th – 8th grade, 

4.3% were retained.  As students are retained, they become over age and 

more developmentally advanced than their grade level peers.  To further shed 

light on this process, an excerpt of the middle school promotion requirements 

from the student progression plan is provided. 
 

Student Progression Plan – Middle School Promotion Requirements 

 To grade 7 – successfully complete 3 or more 6th grade courses 
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 To grade 8 – successfully complete 3 or more 7th grade courses and 

recover the core courses not passed if applicable 

 To grade 9 – successfully complete all 4 8th grade courses and recover 

the core courses not passed 
 

Some of the challenges students face are:  multiple retentions in 6th or 7th 

grade; promoting to 8th grade, but missing a 6th, 7th, or 8th grade credit; or 

combination of elementary and middle school retentions resulting in the 
student being 15-16 years old in middle school.  As a result of repeated failure, 

it is no wonder that some students give up and choose to disengage.  Within 

this plan we will discuss strategies to assist middle school students with 

recovering missing credits in order to promote on-time to 9th grade. 
 

With just over 5,000 students that are 2 or more years over age, our district 

has a suitable chance to reclaim youth and prevent them from dropping out 

as evidenced by the data in table 13.  High School, Alternative School, and 

Charter account for over half of the students that are 2 or more years over 
age.  Though the results are alarming, it calls for creative paths to promoting 

and graduating students. 

 

Table 13 
Number of Under-credited/Over age Students 

Region Enrollment 1 Year Over age 2 Years Over age 

SY1819  # of 

students 

% of 

total 

# of 

students 

% of 

total 

District 133,547 22,362 16.7% 5,199 3.9% 

Turnaround Schools 
Region - Elementary 

9613 1,897 19.8% 368 3.8% 

Turnaround Middle 3,642 1,069 29.4% 249 6.8% 

Elementary 46,789 5,952 12.7% 673 1.4% 

Middle School 21,535 3,853 17.9% 671 3.1% 

High/Alternative 
Schools 

35,742 7,201 20.1% 1,901 5.3% 

Charter 16,226 2,390 14.7% 1,337 8.2% 

 

Reduce the Number of Students That Are Absent 21 Days or More 

As previously mentioned, the number of students has shown an incline from 
the 2015-2016 school year compared to the 2016-2017 school year.  Although 

attendance is a risk factor, measures must be designed to offset the 

challenges students face around attending school.  In review of our district’s 

attendance data for the last two reported years, the results yield a small cross-
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section of schools with less than ninety percent average daily attendance for 

the school year.  Many of the schools are alternative schools, dropout retrieval 

schools, charter schools and ESE centers.  These findings reveal an 

opportunity for schools to implement attendance tracking systems to re-
engage students early on to avoid excessive absences. 

 

Reduce the Number of Dropouts 

As we work to emphasize the importance of dropout prevention district-wide, 
it is critical to examine the elements that contribute to the dropout rate 

formula.  Now that the dropout rate calculation is cohort-based, emphasis 

needs to be placed on supporting incoming ninth graders with on-time 

promotion each year.   
 

Cohort-Based Dropout Rates, 2012-13 through 2016-17 
 2012-2013 2013-2014 2014-2015 2015-2016 2016-2017 

State 4.6% 4.3% 4.1% 3.8% 4.0% 

Duval 5.7% 5.3% 5.1% 4.5% 5.3% 

With a heightened awareness of best practices that foster dropout prevention, 

school teams will be able to chorale strategies that lead to promotion and 

graduation. 

 
Strategies 

Elementary Retentions 

Reduce the number of retentions across elementary schools. 

 
According to the Florida Department of Education, schools must provide 

reading enhancement and acceleration strategies to students who are 

retained, including the following:  effective teaching strategies, high-

performing teachers, participation in summer reading camps and at least 90 
minutes of reading instruction each day.  Embedded in the elementary 

curriculum are the six components of reading – Oral language, Phonemic 

Awareness, Phonics, Fluency, Vocabulary, and Comprehension.   

 Follow district-wide AIT process 

 Monitor the Early Warning System dashboard 
 

 

Middle/High Retentions 

Reduce Under-credited, Over age Middle and High School Students 
 

While the student progression plan outlines promotion requirements, there 

are still students who fall between the cracks.  To address this gap, the District 

Accountability and Research Office has developed a dashboard to support the 
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work of school counselors and admin teams in conducting credit audits for 

middle schoolers.  This process will increase the monitoring and allow further 

checks and balances to ensure accuracy in the scheduling of students through 

middle grades.  Additionally, select middle schools are implementing course 
recovery labs during the school day.  This strategy will create a means for 

under-credited students to recover missing courses and get back on track. 

 Follow district-wide AIT process 

 Monitor the Early Warning System dashboard 
 Implement Course Recovery Labs 

 

Reduce the Number of Students That Are Absent 21 Days or More 

The six areas addressed by the early warning system are:  attendance, 
discipline, math testing deficiency, failed last math course, ELA testing 

deficiency, and failed last ELA course.  Currently there are 46,297 students 

with two or more indicators in the early warning system.  This represents 

34.7% of the student population.  Through intentional work with improving 

attendance and assisting students with managing their behavior there is a 
great opportunity to expose students to quality instruction and increase their 

chances of improved performance. 

 Make attendance a priority 

 Follow district-wide AIT process 
 Monitor excessive absence report 

 

 

Reduce the number of dropouts 
By using the Early Warning Systems dashboard, school leaders can: 

 Identify and monitor potential dropouts early 

 Make a positive school climate for at-risk students 

 Establish meaningful relationships with before they become 

disengaged 
 Create opportunities for under-credited students to “catch-up” on 

missing courses during the school day 

 

CURRENT PROGRAMS 
ALTERNATIVE SCHOOLS 

Bridge to Success 
The Bridge to Success (BTS) Academy addresses barriers to graduation through 

a comprehensive approach focusing on students who are 2-3 years over age. 

The BTS program began during the 2013-2014 school year and has provided 

an option for students that would have disengaged or dropped out of school. 
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By leveraging community partners, the District has developed a program that 

provides individual support to help students graduate on time and become 

ready to fulfill college and career goals. The program provides a small classroom 

setting with caring teachers, administrators, and staff. Through the 
collaborative work of the teachers, administrators, and community partners, 

students are able to experience learning in an environment that meets their 

needs. The Bridge to Success Academy provides services to students who are 

in 4th through 12th grade. The elementary/middle school main campus is located 
at 2115 Commonwealth Avenue.  This campus serves grades 4th – 8th.  The 

high school main campus is located at 1157 Golfair Boulevard in the lower level 

of A. Philip Randolph Academies and serves 9th through 12th grade.   

   
The BTS criteria seeks to support over age students with earning credits at an 

accelerated pace. The selection pool includes students district-wide, who 

choose to apply.   

 

Program Sites 
Program sites are located in area comprehensive schools identified as having a 

significant number of over age students. The West Jacksonville main campus 

serves both elementary and middle school students grades 4th through 8th. In 

addition to the main campus, there are three middle school satellite sites that 
serve 6th – 8th grades at Arlington, Matthew Gilbert, and Jeb Stuart Middle 

Schools. The high school main campus operates out of A. Philip Randolph 

Academy and Technology on the lower level. The high school satellite sites 

support students in 9th-12th grade at William M. Raines High School and 
Westside High School.  

 

Program Implementation 

Upon enrollment, each student is scheduled in the core classes required to meet 

promotion expectations. Virtual classes are available through Duval Virtual 
Instruction Academy (DVIA) and Florida Virtual (FLVS) platforms. Students use 

District instructional materials, curriculum, and technology as they complete 

coursework. Teachers utilize the latest technology of interactive, multi-sync 

monitors and access to laptop carts. When middle school students enter the 
program, they complete one-grade level during the first semester of school. 

Students then move on to coursework for the next grade level resulting in the 

opportunity to complete two grade levels in one year.  High school students are 

scheduled in their core classes based on the number of required credits 
remaining. A first-time 9th grader would be scheduled in their 9th and 10th grade 

core classes with 1-2 electives. This model allows high school students the 

opportunity to complete two years of coursework in one school year.  
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Partnerships: 

The Bridge to Success Academy is fortunate to have agencies that contract with 

the District to provide services to BTS sites to increase attendance, reduce 
misbehavior, and foster meaningful relationships. Communities in Schools 

(CIS) of Jacksonville provides a full-time site coordinator at each of the satellite 

locations. This staff member is responsible for monitoring daily attendance, 

conducting home visits, and providing case management. 
 

Table 14 

Average Daily Attendance  

 
Middle School High School 

2016-2017 2017-2018 
91% 92% 

 

2016-2017 2017-2018 
79% 83% 

 

 
Table 15 

Discipline 
 Total 

Infractions 
Class I Class II Class III Class IV 

2016-2017 1568 729 796 43 0 

2017-2018 1229 567 619 43 0 

 

Table 16 
Promotion 

School 
Year 

Mid-Year Promotion by Grade Level 

6th 7th 8th 

2013-2014 72% 78% 57% 

2014-2015 97% 95% 87% 

2015-2016 76% 76% 71% 

2016-2017 92% 94% 94% 

2017-2018 95% 98% 98% 

 

Table 17 

Graduation 
 2013-2014 2014-2015 2015-2016 2016-2017 

Grad Rate 14.1% 28.9% 36.4% 44.5% 

 
Accomplishments: 
The promotion and graduation 
rate for Bridge to Success 
students have continued to 
show favorable results.   

Opportunities: 
Despite the option for over age 
elementary students at BTS, 
the demand has out-grown the 
available number of seats. 

Next Steps: 
District team will draft a 
proposal to create more 
enrollment options for over age 
elementary and middle school 
students. 

Alternative Schooling 
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Principals:  Aleya Prier, 4th – 8th grade and Vincent Foster, 9th – 12th grade 

 

Alternative Schools for Behavior 

Mattie V. Rutherford and Grand Park Alternative Education Centers 

When students commit offenses as described in our Code of Student Conduct 
that merit removal from their traditional school assignment, they are assigned 

to an alternative school.  In Table 18, a description of each alternative school 

is outlined.  Both schools are led by experienced principals who participate in 

professional conferences annually to remain abreast of strategies to support 

at-risk youth. 
   

Table 18 
 Mattie V. Rutherford Grand Park 

Grade Level 4th through 8th 6th – 12th 

Criteria Students that exhibit repetitive 
misbehavior 

Students that exhibit a pattern of 
continuous aggressive misbehavior 

Length of 
Assignment 

45 to 180 days 1 calendar year 

Support Staff Transition Specialist, Social Worker, & School Psychologist 

Principals Mr. Maurice NeSmith 
1514 Hubbard St. | Jacksonville, 

FL 32206 
904.630.6782 

Dr. Tyrone Blue 
2335 W. 18th St.  | Jacksonville, FL 

32209 
904.630.6894 

Our Student Code of Conduct serves as a guide and outlines the consequences 

for behavior infractions.  School-based deans and administrators enforce the 

Code of Conduct and apply appropriate consequences for misbehavior.  Once 

a student meets the threshold of offenses, s/he may be referred to the 

alternative school. 
 

The Hearing Officer assigns students to the alternative school based on the 

severity of the offense as outlined in our Student Code of Conduct.  While 

assigned to the alternative school, students are scheduled in comparable 
classes.  Students complete District and State assessments while assigned at 

the alternative school.  Once a student completes their assigned number of 

days at the alternative school, they are exited back to their comprehensive 

school.  In some instances, students exit the alternative school and return to 
the alternative school in the same school year.  Over the last three years, the 

percentage of students who return has declined, as displayed in Table 19.  

This is attributed to increased awareness and implementation of positive 

behavior supports across comprehensive secondary schools.  Additionally, the 

alternative schools use social-emotional (SEL) curriculum called School 
Connect.  This program provides interactive lessons based off of the 5 SEL 
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competencies:  Social Awareness, Self-Awareness, Self-Management, 

Decision-Making, and Relationships.  The goals is to empower students to 

activate positive social skills to improve their interaction with others. 

 
Table 19 

Percent of Students Who Re-Enter Alternative School in Same Year 
Re-entry Rate for Alternative 

Schools 
2015-2016 2016-2017 2017-

2018 
Grand Park 10% 0% 3% 

Mattie V. Rutherford 5% 2% 3% 
Alternative Schooling 
 

Accomplishments: 
Both Mattie V. Rutherford and 
Grand Park have shown a 
decrease in the number of 
discipline infractions; 
specifically fighting.   

Opportunities: 
Professional development 
needed for alternative school 
teachers with an emphasis on 
teaching multi-grade 
classrooms. 
 

Next Steps: 
 
Develop a recruitment plan to 
identify teacher talent that is 
interested in working in an 
alternative school. 

 

 

Marine Science Center 
Duval County Public Schools offers an alternative education setting for 

students interested in obtaining a high school diploma and vocational training. 

Students enrolled at the Marine Science Center divide their day between 

academics and commercial fishing with the goal of earning a State of Florida 
High School Performance-Based Diploma and a vocational certificate. To be 

eligible for the program, potential students must be over age for their grade 

level, at least 16 years old, and must commit to attend the program for one 

school year. Additionally, students entering the program cannot graduate prior 

to what would have been their graduation date. Prospective students are first 
given a TABE test to assess their basic education skills, which may assist in 

determining their success in the program. The Marine Science Center’s 

program is designed such that students who pass the GED, 10th grade reading 

and writing FSA, the Algebra 1 EOC or a concordant score on the ACT, SAT or 
PERT exam will receive a Florida High School Performance-Based Diploma. 

Students that don’t obtain a passing score on their FSA and or the Algebra 1 

EOC but pass the GED will be awarded a GED High School Diploma only. 

 
Table 20 
   Comparison of Marine Science Center’s Performance 

 2015-2016 2016-2017 2017-2018 
Average GPA – 11th 
graders 

2.1 2.86 2.3 
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Average GPA – 12th 

graders 

2.00 2.08 2.3 

# of diploma 
graduates 

58 67 73 

# of GED graduates 9 5 5 

Total # of 
graduates 

67 72 78 

Alternative Schooling, Career and Technical Education 
 

Accomplishments: 
Continued increase in the 
number of graduates   

Opportunities: 
Need similar program centrally 
located so that more students 
can access it. 

Next Steps: 
Set up tours to showcase the 
great work happening; increase 
the community’s awareness of 
this program option. 

Principal:  Dean Ledford   Specialist:  Nathan Shoemaker 

 
Youth Development 

Schools in the Department of Juvenile Justice Facilities 

The Youth Development and Department of Juvenile Justice (DJJ) programs 

are for students who are in need of protective custody, assigned to a detention 

or commitment program, or placed in a probationary or adjudicated program. 
All students are provided instruction to enable them to demonstrate 

proficiency in the skills required for grade progression/remediation and high 

school graduation. The educational program is based on the contractual 

agreements between the Department of Juvenile Justice, the Department of 
Education, and the Duval County School Board. The eight programs provide 

instruction in reading, math, English/writing, science, and social studies. All 

students receive basic academic instruction preparing them for a high school 

diploma or the GED Exit Option. The current DJJ facilities receiving District 
educational services include Duval Academy, Jacksonville Youth Academy 

(also known as Impact House), Duval Detention Center, PACE Center for Girls, 

and AMIKids. 

 

 
Specific Student Eligibility Criteria 

According to Florida Youth Services Program or Department of Juvenile Justice 
State Board of Education Administrative Rule 6A‐6.0528.1, participation in a 

program may be assigned. Assigned participation means that the school 

district, courts, or other agencies require the placement. Students are at these 

sites under the following circumstances: neglect, court appointment, or 
voluntary participation. 

 

Specific criteria for student eligibility include any of the following: 
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 exhibits a history of disruptive behavior, which interferes with his own 

or others’ educational program(s) OR results in frequent conflicts of a 

disruptive nature in or out of the classroom while the student is under 

the jurisdiction of the school 
 threatens the general welfare of others 

 requires assistance in behavior modification beyond that which can be 

provided in the traditional class 
 commits an offense which would warrant out‐of‐school suspension or 

expulsion 

 placed in protective custody, a commitment program, or a detention 

center 
 

Program Goals 

The Youth Development Program desires to remain successful and has 

outlined program goals. Despite the reason for the student’s enrollment, the 
program will provide instruction to prepare all students to demonstrate 

proficiency in the skills necessary for successful grade progression and high 

school graduation. The program will also provide a learning environment 

emphasizing personal growth, positive interpersonal skills development, and 
responsibility for one’s own behavior. Additionally, the program intends to 

provide strategies designed to individualize instruction for each student as 

prescribed by their initial assessment. Looking to the future of each student 

the Youth Development Programs intend to provide career awareness and 

improve employability skills. 
 

Table 21 

Comparison of Enrollment, Re-Entry, and Number of Graduates 
 2015-2016 2016-2017 2017-2018 
 Entries Repeaters Graduates Entries Repeaters Graduates Entries Repeaters Graduates 

#39 
Gateway 

Community 

131 10 1 105 5 3 108 3 4 

#41 Duval 

Academy 

73 3 3 66 5 2 65 2 4 

#43 JYA/ 

Impact 
House 

60 5 1 51 3 1 51 2 1 

#49 Duval 

Detention 
Center 

1673 316 0 1577 255 0 1416 478 0 

#176 Pre-
Trial 

172 3 23 161 10 23 157 15 28 

#182 
YCC/Hubbard 

459 29 0 451 43 0 484 127 0 

Alternative Schooling 
 

Accomplishments: Opportunities: Next Steps: 
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The Youth Development/DJJ 
facilities have increased the 
number of graduates annually 
over the past three years. 

Continued collaboration needed 
between the district and the 
facilities to off-set the 
limitations restricted by DJJ. 

Establish partnerships to assist 
youth with obtaining job 
opportunities.  

Principal:  Ed Robinson 

 

AMI Kids is a non-profit organization whose primary goal is to “separate a 

troubled past from a bright future”.  Using a non-residential format, the 

Jacksonville branch of AMI Kids partners with the Department of Juvenile 
Justice (DJJ) and Duval County Public Schools.  AMI Kids offers a variety of 

services tailored to support the social and emotional needs of students based 

on the nature of their offense.  The District provides educational oversight for 

the program and maintains responsibility for monitoring enrollment, 
attendance, discipline, and day-to-day operations to foster support toward 

students’ credit acquisition and graduation.  AMI Kids is committed to 

transforming students through education, treatment, and behavior 

modification. 
 

AMIKids Jacksonville 

Table 22 

Attendance - Average Daily Attendance (ADA) 

2015-2016 2016-2017 2017-2018 Change +/- 

61.42% 69.99% 72.91% +2.92 

 

Enrollment 

Year Grade Level 

6th  7th  8th  9th  10th  11th  12th  Total 

2015-2016 0 5 9 15 15 6 4 54 

2016-2017 6 6 4 12 30 8 2 68 

2017-2018 2 9 6 17 13 6 2 55 
Totals reflect enrollment during Survey 3 

 
Promotion Average Credits Earned 

School Year % Promoted 

2015-2016 52.38% 

2016-2017 43.00% 

2017-2018  
 

School Year Average Credits 

Earned 

2015-2016 2.78 

2016-2017 3.78 

2017-2018  
 

 

Discipline 

The table reflects the number of infractions by year for each referral level. 

Referral Type 2015-2016 2016-2017 2017-2018 
Class I  100 90 
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Class II  75 70 

Class III  50 45 

Class IV  2 1 

 
Graduates 

School Year # of Graduates # of GEDs 
2014-2015 1 4 

2015-2016 0 5 

2016-2017 0 8 
Alternative Schooling 

 
Accomplishments: 
Partnership with the district has 
afforded many of our 
adjudicated students an 
opportunity to graduate. 

Opportunities: 
Location of the facility limits 
some students’ access. 

Next Steps: 
Increase AMIKids faculty’s joint 
collaboration with district 
professional development. 

Principal:  Ed Robinson    Director:  David Cobb 

 

PACE Center for Girls is a non-profit organization for at-risk teenage girls in 

grades 6-12. Recognized nationally, PACE provides academic instruction in a 

non-residential environment, through the use of certified, highly qualified 
teachers. Founded in Jacksonville in 1985, PACE has now served over 37,000 

girls statewide, with a dedicated focus on empowerment and the belief that 

“anything can happen in a year”. Through academics, counseling, training, 

and advocacy, the PACE program model addresses the needs of girls and has 
proven effective in reducing the number of girls who enter the juvenile justice 

system. 

 

PACE Center for Girls 

Table 23 
Attendance - Average Daily Attendance (ADA) 

2015-2016 2016-2017 2017-2018 Change +/- 
76.39% 99.70% 99.52% -0.18 

 

Enrollment 

Year Grade Level 

6th  7th  8th  9th  10th  11th  12th  Total 
2015-2016 5 14 13 27 10 9 5 83 

2016-2017 6 8 18 23 18 7 9 89 

2017-2018 4 11 16 11 14 10 4 70 
Totals reflect enrollment during Survey 3 

 

Promotion Average Credits Earned 
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School Year % Promoted 
2014-2015 72.37% 

2015-2016 72.37% 

2016-2017 83.50% 
 

School Year Average Credits 

Earned 
2014-2015 4.85 

2015-2016 6.06 

2016-2017 7.55 
 

Discipline 

The table reflects the number of infractions by year for each referral level. 

Referral Type 2015-2016 2016-2017 2017-2018 Change +/- 

Class I 54 63 23 -40 

Class II 86 78 34 -54 

Class III 0 0 0 0 

Class IV 0 0 0 0 

 

Graduates 

School Year # of Graduates # of GEDs 

2014-2015 1 0 

2015-2016 5 0 

2016-2017 11 4 
 

Accomplishments: 
Partnership provides a small 
setting for girls to thrive and 
embrace the PACE values. 

Opportunities: 
Increase teacher 
collaboration/lesson 
development with district 
teachers 

Next Steps: 
Increase PACE Center for Girls 
faculty’s joint collaboration with 
district professional 
development. 

Alternative Schooling 

 

Principal:  Ed Robinson    Director:  Kimberly Reed 

 

Dropout Retrieval Schools 

Duval County Public Schools contracts with several dropout retrieval schools 

to offer flexible schooling options to students who have withdrawn from 
traditional schools for various reasons. The computer based learning schools 

are instrumental in helping the district reach students between the ages of 16 

to 21 and in grades 9 through 12, who are no longer enrolled in Duval County 

Public Schools. Students have an opportunity to complete their high 
requirements and earn a standard diploma. Credit recovery and test 

preparation are available.  The instruction is computer-based, with additional 

instruction provided by certified teachers and para-professionals. Each 

dropout retrieval school performs a graduation ceremony for students and 
their families. Each school has a contractual agreement that outlines the 

partnership and both parties commitment to preparing students to meet 

graduation requirements. 
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Table 24 

Dropout Retrieval Schools 

Biscayne High School 

 

MycroSchool 

 

Lone Star High School 
 

Sal-Tech 

Notable highlights in the available data are… 

 

 
Table 25 

Comparison of Enrollment, Average Credits, and Grad Rate 
 2015-2016 2016-2017 2017-2018 
 Enrolled Credits Grad Rate Enrolled Credits Grad Rate Enrolled Credits Grad Rate 

Biscayne 227 2.2 15.10% 245 2.4 9.70% 265 4.2 TBD 

Catapult 1218 1.7 10.50% 1222 1.9 11.40% 1477 3.3 TBD 

Lone Star 261 3.0 14.50% 223 2.3 24.20% 300 3.4 TBD 

MycroSchool 272 3.0 24.80% 271 1.7 30.60% 317 3.2 TBD 

Sal-Tech 137 2.2 29.20% 219 2.1 6.30% 362 3.2 TBD 

Alternative Schooling 
 

Accomplishments: 
The dropout retrieval schools 
serve as a non-traditional 
option for students to obtain 
their high school diploma. 

Opportunities: 
Work more aggressively to 
increase average credits earned 
and increase the grad rate; 
decrease the dropout rate. 
 

Next Steps: 
Maintain relationship with 
dropout retrieval school leaders 
to remain in sync with their 
program offerings to match 
with the right students. 

 

 

 

COMMUNITY PARTNERSHIPS 
Communities in Schools (CIS) 

Communities in Schools is a national non-profit that serves students as risk of 

dropping out.  Through the use of a site coordinator, CIS works to reduce 
barriers that get in the way of students performing their absolute best.  CIS 

staff also works with students and families to link them to resources that they 

may not be aware of or are unable to reach.  CIS Jacksonville has been serving 

our community for over twenty-five years.   
-Bridge to Success (BTS) 

Communities in Schools provides day-to-day case management for over age 

students attending the Bridge to Success Academy.  Through these services, 

students are given the necessary support to assist them with getting to school. 

Expected Outcomes: 
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Performance Measures Description 
Increase average daily attendance  

Site Coordinator assigned to each BTS 

location to provide daily tracking and 
monitoring of attendance. 

Decrease the number of students 

absent more than 21 days 

Decrease the number of withdrawals 

related to attendance issues 

Increase midyear promotion rate Review quarterly attendance and report 

cards; participate in data chats with 
school staff 

Effective Strategy:  Alternative Schooling, Mentoring/Tutoring and Family Engagement 
 
-Student Enrichment Program (SEP) 

Through funding from CIS, the District and private donors, the Student 

Enrichment Program is in ten of our traditional schools.  High Schools: Andrew 

Jackson, Ed White, Jean Ribault, Terry Parker, A. Philip Randolph, Frank H. 

Peterson, and William M. Raines; Middle Schools:  Arlington and John E. Ford 
K-8; Elementary School:  Lake Forest 

Within each traditional school, a CIS site coordinator is assigned a case load 

of students at-risk of not graduating due to attendance, discipline, or other 

factors. 
Expected Outcomes: 

Performance Measures Description 
Increase the end of year promotion Site coordinators will review quarterly 

attendance and report cards and 
participate in data chats with school 

staff. 

Decrease the number of students 

absent more than 21 days 

Site Coordinator assigned to each SEP 

location to provide daily tracking and 
monitoring of attendance. 

Decrease the number of students who 

receive discipline referrals or 
suspension 

Site coordinators will review quarterly 

discipline reports for students assigned 
their caseload. 

Receive a 90% or greater student 

satisfaction rating 

A minimum of 75% of the participants 

will complete a survey rating their 

experience in the program. 
Effective Strategy:  School-Community Collaboration and Family Engagement 
  

Achiever’s For Life 

The Achiever’s for Life dropout initiative works with students to provide 
mentoring, family support and enrichment.  Middle school administrators and 

faculty refer students who have a grade point average that is 1.5 or below, 

excessive absences, and/or have demonstrated below grade level proficiency 

on district or state assessments.  Participating Middle Schools:  Arlington, JEB 
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Stuart, Jean Ribault, YWLA/YMLA, Jefferson Davis, Stilwell, Lakeshore, 

Matthew Gilbert, Highlands, and Northwestern. 

 

Expected Outcomes: 

Performance Measures Description 
Grade Point Average (GPA) Increase participants’ GPA by at least 

5% compared to the previous school 

year. 

Average daily attendance Increase participants’ average daily 

attendance by at least 5% compared to 

the previous school year. 

Learning gains in reading Demonstrate learning gains in reading. 

Learning gains in math Demonstrate learning gains in math. 

Discipline referrals Decrease the number of participants 

who receive discipline referrals 

compared to the previous school year. 

Promotion Percent of students promoted on time 

to the next grade level. 

Parent Participation Percent of families participating in the 

program who do not move their student 
from the school during the school year. 

Effective Strategy:  After School, Mentoring/Tutoring and Family Engagement 
 
 

I’m a Star Foundation 

The I’m a Star Foundation provides mentors to students attending the Bridge 

to Success Academy and ten comprehensive elementary schools.  A target 
population of approximately 275 over age elementary students are referred 

by their principal and receive mentor matches.  I’m a Star also provides 

support to the Bridge to Success Academy high school students.  This group 

receives mentor matches and job-readiness training.  The families of I’m a 

Star participants receive support as well.  Throughout the school year, parent 
forums are held to inform parents about relevant topics.  Through I’m a Star’s 

services, parents are equipped to be actively engaged in the well-being of 

their students. 

 
Expected Outcomes: 

Performance Measures Description 
Student Mentoring Sessions 

(Elementary) 

Mentors meet with small groups of over 

age students and focus on specific 
educational/social themes. 
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Parent Forums (Elementary and 

Secondary) 

Parent forums focusing on topics to 

enhance the effectiveness of 

participants’ parenting engagement. 

Mentor Match (Secondary) Select Bridge to Success Academy High 

School students are paired with a 

mentor with one-on-one contact. 

Externships Job-skills development and externships 
for select eleventh and twelfth graders. 

Effective Strategy:  Mentoring/Tutoring and Family Engagement 

 

City Year 
City Year is a non-profit organization that focuses on educating students, 

keeping them in school and on track to graduate.  The organization’s vision is 

to implement researched based strategies that are proven to reduce the 

number of dropouts.  City Year corps members serve as tutors, mentors, and 
role models.  The following schools receive City Year services:  High schools – 

Andrew Jackson, William M. Raines, Ed White, and Jean Ribault; 

Middle schools – Matthew Gilbert, Northwestern, YMLA/YWLA, Jean Ribault, 

and Highlands; Elementary schools – Susie Tolbert, George Washington 
Carver, and North Shore. 

 

Expected Outcomes: 

Performance Measures Description 
Academic/Behavior Interventions City Year will provide interventions in literacy, 

math and attendance to students who fall into 

the lowest 35% of academic achievement and 

engagement. 

Enrollment City Year will enroll targeted students to  

receive academic interventions for literacy and 

math development; minimum of 700 students 

Learning Gains 70% of targeted students who receive literacy 
and math support will demonstrate learning 

gains on statewide assessments 

Attendance Improve the average daily attendance of 

participants to a rate of 90% or higher. 

Survey Feedback 90% of principals, teachers, and students will 

agree or strongly agree that the services 

provided helped students:  attendance, 
behavior, and coursework. 

Effective Strategy:  Individualized Instruction and Mentoring/Tutoring 
 

GEAR UP GRANT 
Gaining Early Awareness and Readiness for Undergraduate Programs is a 

federally funded program that focuses on building successful practices to 
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ensure college fit and college readiness for under-represented, under-

prepared and low income students across the United States.  In September 

2017, Duval County Schools was awarded a $12.7 million dollar grant.  The 

grant will serve the seventh grade cohort over a span of seven years.  Schools 
were selected based on student performance on standardized assessments, 

school’s Title I status, the number of students receiving free and reduced lunch 

and the school’s overall school grade as defined by the Florida Department of 

Education.  Within the grant, students receive support services daily from 
community partners:  Communities in Schools (CIS), Florida State College at 

Jacksonville (FSCJ), I’m a Star Foundation, and University of North Florida 

(UNF). Beginning 2018-2019, the grant will be in its second year supporting 

the now eighth grade students.  Participating middle schools are:  Arlington, 
Matthew Gilbert, Northwestern, Southside, Jean Ribault, Jefferson Davis, JEB 

Stuart, Highlands, Alfred DuPont, and Lake Shore.  The grant will follow 

students into select high schools based of off feeder patterns.  High schools:  

Englewood, Robert E. Lee, First Coast, William M. Raines, Terry Parker, 

Westside, and Jean Ribault. 
 

Expected Outcomes: 

Performance Measures Description 
Academic Performance Increase academic performance and 

preparation for post-secondary 

education. 

Graduation Rate Increase the rate of high school 

graduation and enrollment in post-
secondary education for GEAR UP 

students. 

Family Engagement Increase students’ and their families’ 

knowledge of post-secondary education 
options, preparation, and financing. 

Effective Strategy:  Individualized Instruction, Mentoring/Tutoring and Family Engagement 

 
5000 Role Models of Excellence 

The Duval Chapter of the 5000 Role Models of Excellence began during the 

2015-2016 school year.  The program was birthed in 1993 through an 

initiative led by Congresswoman Dr. Frederica S. Wilson in the Miami-Dade 
area.  The program fosters the transition of young minority males into 

manhood. 

Expected Outcomes: 

Performance Measures Description 
Academics Improve academic performance 

Attendance Reduce truancy 
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Discipline Reduce referrals and suspensions 

Mentors Increase students’ access to mentors and 

diverse populations 
Effective Strategy:  Mentoring/Tutoring and Family Engagement 
 

 

SUPPORT SERVICES 
GED Age Waiver Process 

When an underage DCPS student (a 16-17 year old) wants to withdraw to 

take the GED® test, they must complete the following steps: 

1. The parent and the student must meet with Ms. Terri Jones, Dropout 
Prevention Supervisor. During this meeting the student will complete 

the following forms: 

o Exit Interview 

o Conduct Form (if applicable) 

o Declaration of Intent to Terminate School Enrollment Form 

2. Parent and student must bring a Government issued ID (birth certificate 

will suffice for the student) to 1701 Prudential Drive, 4th Floor – the 

District School Board Building. 

 Ms. Jones will complete the Age Waiver and submit it to the State of 

Florda GED Facilitator, and the student will be officially withdrawn from 
DCPS. 

 To schedule your appointment, please contact Ms. Jones at (904) 390-

2222, Option 3 

*Students must be a Duval County resident.  Out of county students 

must submit their requests to the county in which they reside. 

Contact Information: 
 

Ms. Terri Jones 

Dropout Prevention Supervisor 

1701 Prudential Drive, 4th Floor 
Jacksonville, FL 32207 

904.390.2222, Option 3 

Jonest7@duvalschools.org 

 
 

 

mailto:Jonest7@duvalschools.org
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Families in Transition - Homeless 
The Stewart B. McKinney‐Vento Homeless Assistance Act authorizes direct 

services that enable homeless children, including preschool‐aged children and 

youth, to enroll, attend, and achieve success in school. The initiative that 

oversees this is Families in Transition. The primary goal of this support 
service is to ensure that barriers are eliminated so that the students served 

will be able to enroll and attend school with as much normalcy as possible. 

 

The Families in Transition program has several goals to address students who 

do not reside in permanent housing. 
 To identify children and youth who are homeless 
 To enroll homeless children in school 

 To provide intervention services to homeless students 
 To track homeless students 

 To provide awareness training to School Board staff, students, parents, 

and community agencies 

 
Student Eligibility 

The McKinney-Vento Act defines homeless children and youth as 

individuals who lack fixed, regular, and adequate night-time residence. 

 
Referral Procedures 

Each school has a dedicated Families in Transition liaison where school 

personnel or the student body can reach out to for connection to community 

resources. A variety of sources may refer families for services: teachers, 
principals, school social workers, parents, school psychologists, students, 

school counselors, and community agency staff. 

 

Data Comparison – Homeless  

Measurement Indicator SY1516 SY1617 SY1718 

# of students Survey 3 4321 2294 5064 

Average Daily Attendance 83.5% 89.4% 90.3% 

Average Credits Earned 4.6 6.71 6.04 

% promoted 89.1% 69.5% 86.04% 

# of Diplomas 72 94 TBD 

# of CoCs 4 3 TBD 

 

Foster Care 
The District Foster Care program seeks to support students who are no longer 

in the care of the parent due to being at-risk, neglected, or abandoned while 

in their parents’ care.  Support services are provided through district social 
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workers and external agencies.  These staff members work collaboratively to 

assist students with home placement, school enrollment, and transportation.  

Social workers monitor, attendance, discipline, and the academic progress of 

children in care while they are enrolled in our district. 
 

The Florida Department of Education requires that each District designate a 

Foster Care Liaison.  This person is responsible for supporting students in 

foster care district-wide.  Additionally, each school within our district has 
identified a school-based foster care liaison to assist with the enrollment and 

reducing barriers that impede students’ academic progress. 

 

Data Comparison – Foster Care Students 

Measurement Indicator SY1516 SY1617 SY1718 

# of students Survey 3 349 (419 EOY) 460 (466 EOY) 626 

Average Daily Attendance 91.2% 89.3% 90.3% 

Average Credits Earned 5.87 2.48 5.66 

% promoted 79.9% 68.5% 89.78% 

# of  Diplomas 4 6 TBD 

# of CoCs 1 0 TBD 

  

Teen Parent 
The Teen Parent Service Center is a transitional program that works to 

facilitate the well-being and self-sufficiency of teen parents by providing and 

coordinating ancillary services to ensure that teen parents remain in school, 

earn a high school diploma and become productive citizens and caregivers for 
their child(ren).  These services support a healthy pregnancy, healthy 

children, and the well-being of the whole family.  This holistic approach is 

predicated on the belief that when parents are healthy and feel well, and have 

quality childcare, they perform better academically. 
Data Comparison – Teen Parents 

Measurement Indicator SY1516 SY1617 SY1718 

Average Daily Attendance 77.9% 66.9% 70.5% 

Average Credits Earned 6.25 5.5 6.24 

% promoted 67.7% 52.8% 73.5% 
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Chief of Schools 

Ms. Victoria Schultz 
 

Region Superintendent 

Mr. Corey Wright 

 
 

Dropout Prevention Team 

Executive Director 

Dr. Pamela Davis 
 

 

District Supervisor 

Ms. Terri Jones 

 
 

Social Workers 

Ms. Aisha Gordon 

Ms. Trina Lovett 
Ms. Tricia Pough 

Ms. Takiya Tillman 
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